
 

INVERKEITHING HIGH SCHOOL 
Standards and Quality Report 2024-25 

Demographic 
(source: census 
September 2024) 

School Roll 1612 
FME 12.9% 

 
Vision, values and 
aims 

Our Vision and Values were refreshed in 2020. Our refreshed Vision and Values (Ready, 

Respectful, Responsible) were launched in 2021 with staff and pupils. Our school vision is 

based on our motto “Grow By Choice”. Our Vision statement is “As a school community we 

all strive to take ownership and responsibility for our own learning and development and 

therefore to achieve our full potential”.  

Throughout 2024-25 our improvement priorities were as follows: 

 

Attendance Attendance – 89.29% Authorised - 6.94% Unauthorised - 3.71% 

Cost of the School 
Day statement 

Our cost of the school day statement is available on our website and via the link 

below: https://www.inverkeithinghs.org.uk/Cost-of-the-School-Day/ 

 

 

 

 

https://www.inverkeithinghs.org.uk/Cost-of-the-School-Day/


 
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps 

  
School Improvement Priority 1: Wellbeing – Promoting positive relationships and behaviour across our school 
community. 

Progress: 

Most young people will feel that they are valued, supported and safe within school  

There is now a structured approach to gathering key data and measuring Wellbeing in IHS. Pupil surveys related to 
Wellbeing took place three times across the session (November 2024, February 2025 and May 2025) and have 
enabled us to gain insight into how safe and supported pupils feel. These surveys were carried out in PSE and 
explored in Wellbeing Assemblies across the session.  
 
A whole school survey and Pupil Voice Groups (S1-S6) related to Behaviour and Relationships took place in January 
2025. This has provided us with data and insights as to how to best shape a refreshed Promoting Positive 
Relationships policy to launch in November 2025. Staff also fed back in November and December 2024 regarding 
how they felt they could improve their relationships in the classroom (this will also be used to support the updated 
policy).  
 
Our support spaces e.g. the Wellbeing Two classroom continue to ensure pupils feel safe and supported in school 
and pupils report that working in these spaces continues to support them to build resilience to support them back 
into more mainstream spaces.  
 
Our processes and procedures promote equity of success and achievement for all young people, allowing their 

personal achievements to be celebrated in different ways within the school community. 

Between January and March 2025, a whole school survey was carried out via PSE to measure how well pupils felt 

their work and achievements were being recognised and celebrated. Staff in the Recognising and Celebrating 

Positive Achievement Working Group carried out Pupil Voice Groups (across S1-S6) to explore in more depth how 

we could improve work in this area. As an Extended Leadership Team (ELT), we also worked on how we could 

improve and develop this as a school. This information and data has now being used to create a whole school 

Celebrating and Recognising Positive Achievement Policy which was launched with all staff in August.  

Embedding wellbeing across our school leads to most young people being nurtured, included and responsible. 

This leads to them being able to achieve success and progress in their learning.  

Pupils not attending school were supported to learn and achieve qualifications via community-based learning in 

several community spaces. This was targeted at S3 and S4 pupils and led to improved outcomes for all involved.  

Learners who faced barriers to accessing mainstream classes across S1-S4 were also supported by a range of staff in 

smaller group settings and using a one-to-one approach. These led to the improved attendance, engagement and 

progress of those involved in these groups.  

De-escalation strategies/ approaches support the wellbeing of staff and pupils. Young people feel supported and 

nurtured to make positive choices. 

All staff took part in a data gathering exercise related to Relationships and De-Escalation in November (2024). This 

was to ascertain staff confidence, strengths and development needs in these areas. This helped to inform the 

planning for our School Improvement Session in December (2024), which focused on Relationships and De- 

Escalation. This session explored our unique context and strategies to support our pupils. Feedback from this session 

showed that staff felt supported to try new strategies to improve relationships in the school. De-escalation sessions 

are planned across the 2025-26 academic session.  



Pupil Support staff demonstrate confidence throughout planning processes with all pupils and their families to 

ensure they feel included, supported, respected and nurtured. 

Anti- Bullying 

Whole School surveys related to Bullying took place three times across the session to gain insight into how safe and 
supported pupils feel in school. Focused work on Anti Bullying took place in November across all subjects and via an 
assembly across S1-S6. Surveys show an increased number of pupils feeling safer in school, feeling school deals well 
with bullying and there is an increased number of pupils who feel confident knowing who to report their concerns 
to.  
 
Attendance  
 
Focused approaches to attendance across the whole school (period by period registration, Guidance staff regularly 
reviewing individual pupil attendance and an intense focus on period truancy) has supported improvement in our 
attendance (below is a data from end of term showing we have surpassed our Stretch Target of 88.90% and overall 
attendance is 89.29%). In session 23/24 our overall attendance was 87.39% and in 24/25 this increased by 1.9% to 
89.29%. 

Child’s Planning Documents  
 
A Professional Learning session for our Guidance Team from our Educational Psychologists took place in December 

2024 and these have supported staff confidence in Child’s Planning and an increased number of Child’s Plans across 

the school (of approx. 115%).  

Targeted Support Caseload  

In November 2024, we introduced a temporary Guidance post to support a Targeted Caseload of S1-S4 pupils most 
at risk of not attending, achieving or engaging in school.  This intensive work and robust and rigorous Child’s 
Planning improved attendance, engagement and progress for almost all. 
 

Impact: 

Most young people will feel that they are valued, supported and safe within school - Bullying and Wellbeing in IHS 

From a survey across S1-S6 in March/April 2025, most pupils (84%) stated they knew who to go to, and how to report 

bullying in IHS. In November 2024, 28% of pupils felt confident in knowing who to go to with a bullying concern, this 

increased to 54% in February 2025 (showing an increase of 26%) and had increased again in May to 56% (showing an 

overall increase of 28% of pupils feeling more confident in who to report Bullying to). Furthermore, those pupils feeling 

extremely confident in knowing who to go to with a bullying concern increased by 16% to 28% between November 

and May.   



In November 2024, the majority of pupils (41%) felt school dealt well with bullying, this increased to 46% in February 

2025 (showing an increase of 5%) and increased again in May to 60% (showing an overall increase of 19%).  

During follow up surveys in February and May 2025, data showed that 56% of pupils said they felt safer in school since 

November 2024 and, when asked again in May, 63% of pupils said they felt safer in school since February 2025. This 

shows that the majority of pupils have felt safer in school as the session has progressed.   

During the same follow-up surveys, the May survey shows that most young people (80%) of pupils are now more 

aware of how the school supports their Wellbeing. This is a 15% increase from the February survey.  

In June 2025, a survey of pupils who access the Wellbeing Two Classroom showed that most felt respected in the 

space (86%). Furthermore, most pupils (90%) said that accessing the space had improved their attendance and helped 

them come to school. Most pupils (90%) said they can access their work quickly and easily and most (86%) were clear 

that the space helps them to achieve more than they would in another space. Most (78%) felt the space was warm 

and welcoming and most (82%) said they were given regular help and feedback by staff.  

In this survey, Pupil A stated, “Wellbeing helps me when I am feeling anxious”, Pupil B stated, “it helps me with the 

work I am not confident on” and Pupil C stated, Wellbeing is a peaceful and safe place to work”.  

Promoting Positive Relationships and Behaviour in IHS 

Data has been captured to shape our Promoting Positive Relationships and Behaviour policy via a pupil survey in PSE 

(S1-S6) and via Pupil Voice Groups (S1-S6). In the survey, the majority of pupils (72%) stated that staff treated them 

fairly, felt the school listened to their views (62%), and felt comfortable approaching staff with questions or 

suggestions (58%). Furthermore, the survey also showed the majority (66%) felt the school helped them to understand 

and respect other people and helped them to be responsible for their own behaviour (65%).  

We can link this to the reduction in SEEMiS Behaviour Referrals between last session and this session (with referrals 

reducing by 4784) and the increase in pupil attendance between this session and last session (of almost 2%) as pupils 

now feel as if they are treated more fairly, more listened to and more comfortable to ask questions.  

Pupil A shared “I have felt included, and this has made me happy” and Pupil B shared, “I felt really positive when I 

asked my teacher a question and I was treated with respect and kindness”  

Pupil Voice Groups across S1-S6 in February and March 2025, showed that: 

-  Almost all (95%) felt seen and heard in the classroom 

- The majority (74%) felt the school supported them to build positive relationships with staff, peers and the 

wider community 

One pupil stated, “I feel positive relationships have been promoted through more group projects and teamwork and 

because we have all felt included”.  

Our processes and procedures promote equity of success and achievement for all young people, allowing their 

personal achievements to be celebrated in different ways within the school community. 

Results of a whole school survey in February 2025 showed that most pupils (79%) agreed that the school offered and 

supported them to take part in activities beyond the school and timetabled day. The majority of pupils (64%) also said 

that they have opportunities to discuss their achievements in school with an adult who knows them well. 

In Pupil Voice Groups across S1-S6, feedback included, “people in classes are more focused when they know they will 

get feedback on their work, things are calmer too”. Another pupil said, “in the classes where we are recognised for our 

work, people try more”.  

 



 

De-escalation strategies/ approaches support the wellbeing of staff and pupils. Young people feel supported and 

nurtured to make positive choices. 

In December 2024, all staff took part in a School Improvement Session related to De-escalation strategies and 

relationships in school. Staff feedback included “this was very powerful, and the videos really made me think”, “the 

session was clear and moving”, “it was helpful to speak to my group and share practice and reflect”. Furthermore, all 

staff committed to embedding new strategies learned to improve their relationships with pupils and these included 

focusing on “differentiation to best support”, “meeting and greeting pupils to create a safe and welcoming 

environment”, “catching them being good” and “taking time to learn more about them”. 

Pupil Support staff demonstrate confidence throughout planning processes with all pupils and their families to 

ensure they feel included, supported, respected and nurtured. 

As a result of more robust Child’s Planning processes and procedures, we have seen an increase in the number of 

Child’s Plans we have created for pupils (approx. 115% increase in the number of Child’s Plans created).  Families have 

given feedback including “It was good to feel listened to and valued in these meetings and feel that staff really knew 

and understood our daughter”.  

Targeted Support Caseload  

Of the 30 pupils in this caseload, most (76%) improved their attendance at school, most (78%) had fewer behaviour 

referrals, and almost all (92%) said they felt happier and safer at school. One parent of a child within this caseload 

stated “This has been the most they have ever attended school as Teachers now know who she is and are starting to 

understand what works for her”. 

Next Steps: 

• Develop robust quality assurance processes and procedures across all aspects of QI 3.1  

• Continue to embed Pupil Voice to gather feedback and data regarding Wellbeing  

• Create, embed and review an effective Continuum of Support that nurtures, includes and supports pupils to 
progress and achieve full potential 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps 

  
School Improvement Priority 2: Achievement – Improving the consistency and quality of learning, teaching and 
assessment. 

Progress  
We refresh our Learning Standard with all pupils & staff so they are reminded of their responsibilities. Through 

this almost all pupils show enhanced language of learning and are able to articulate how key areas of L & T support 

their learning. 

We embed our refreshed Learning Standard across the school community, ensuring all pupils and staff are 

reminded of their shared responsibilities in fostering a high-quality learning environment.  

In response to identified variability in learning, teaching and assessment practices, the Learning, Teaching and 

Assessment Group (LTAG) was reconvened to lead strategic improvements. This group has engaged in meaningful 

consultation with stakeholders to co-construct a robust and coherent school Learning Standard, aimed at securing 

consistency and a higher quality in learning, teaching and assessment within the classroom. 

During the February Inset Day, the LTAG facilitated professional learning by sharing pupil voice data alongside 

current educational research, including John Hattie’s Visible Learning and John Wiley’s Culturally Responsive 

Teaching. This evidence-informed approach enabled staff to critically reflect on the current learning landscape 

within Inverkeithing High School and beyond. 

Pupils were introduced to the research and began to deepen their understanding of the language of learning 

during targeted year group assemblies. To ensure inclusive participation, the LTAG also distributed a digital Sway 

and questionnaire to parents and carers, actively involving them in shaping the school’s learning and teaching 

ethos. Through collaborative engagement with staff, and subsequent consultation with pupils and partners via 

surveys and focus groups, the LTAG has laid the groundwork for the development of the IHS Learning Standard. 

Almost all pupils experience a range of learning and teaching approaches that support increased levels of 

engagement and motivation  

Professional learning has been strategically designed through self-evaluation, ensuring alignment with identified 

priorities. The School Improvement Sessions (SIS) provided a focused and coherent framework for staff 

development, exploring key elements of effective practice such as learning intentions, success criteria, 

questioning, plenaries, and feedback. 

These sessions were delivered collaboratively by Depute Headteachers, the LTAG, and colleagues from Fife 

Council’s Pedagogy Team. This multi-layered approach ensured a balance of theoretical insight and practical 

application. Staff were not only introduced to the pedagogical rationale underpinning each focus area but were 

also equipped with actionable strategies to enhance consistency and quality in classroom delivery. 

This professional learning model has strengthened staff confidence and capacity, contributing to a more consistent 

and research-informed approach to learning, teaching and assessment across the school. 

A refreshed Learning Visit process is established to provide robust self-evaluation evidence around the quality 

of L, T & A. 

All teaching staff participated in a refreshed learning visit process, which was strategically implemented to 

generate robust self-evaluation evidence regarding the quality of learning, teaching, and assessment. Three 

rounds of visits were agreed for term 1, term 2 and term 4. Proformas for recording teachers’ dialogue were also 

introduced and collated to discuss at faculty meetings, ELT and SLT. The visits have facilitated informal yet 

meaningful professional dialogue, enabling staff to share practice, offer feedback, and engage in collaborative 



learning. As a result, practitioners have developed a clearer understanding of both the wider learning experiences 

across the school and their own professional development needs. This refreshed process provided self-evaluation 

evidence for School Improvement Sessions, discussions on triangulating evidence with ELT and SIP forward 

planning. Observations and feedback indicate that these approaches are becoming increasingly embedded across 

departments, supporting a more varied and responsive learning environment. 

Impact: 
 
We refresh our Learning Standard with all pupils & staff so they are reminded of their responsibilities. Through this almost 

all pupils show enhanced language of learning and are able to articulate how key areas of L & T support their learning. 

The reconvened LTAG has played a pivotal role in driving this improvement agenda. Their evidence-informed 

approach has not only strengthened staff capacity but also ensured that the emerging IHS Learning Standard is 

rooted in both research and the lived experiences of our learners. The LTAG’s work has also enhanced stakeholder 

involvement. Pupils were surveyed on their preferences for the lesson features that were to be highlighted within 

the new learning standard. Three of the five features that are now included within the learning standard were 

chosen by almost all (92.8%) of those pupils who were surveyed, giving them an increased sense of ownership of 

the new standard. 

All of the responses that were received from the parent/carer questionnaire expressed support for the school’s 

direction in improving learning and teaching, as almost all parents/carers agreed with the main five focal points 

within the lessons section of the new learning standard. With parents/carers now better aware of the 

expectations and goals they can better support their child’s learning outside the classroom. 

Additionally, most staff (89%) reported feeling more confident in applying consistent classroom routines aligned 

with the new collaboratively designed learning standard. Clear and consistent expectations reduce confusion and 

create a calmer and more respectful atmosphere. Comments relating to this change in environment were noted 

through focus groups with comments such as “…school feels different, quiet” from a senior phase group of S6 

pupils, and also it was mentioned that the school is a “calmer place” from a group of BGE pupils. 

Through the research of the learning, teaching and assessment group and the targeted assemblies, almost all 

pupils (94%) have an understanding in the importance of the learning standard for them as a learner. Familiar 

routines will help our pupils feel more confident in their environment, which can lead to increased participation. 

For example, most pupils across the school (80.7%) have stated that success criteria is now being used regularly in 

lessons. Most (80%) of the Senior Phase pupils who were asked during focus groups, reported that staff are 

referring to the success criteria through the plenary at the end of the lesson and acknowledge the importance of 

this for them as a learner.  

Almost all pupils experience a range of learning and teaching approaches that support increased levels of engagement 

and motivation  

Staff engagement with current educational research and pupil voice has fostered a culture of increased 

professional dialogue and collaboration. Following the February inset day almost all (94%) staff who participated 

indicated that this would impact their teaching. This has led to greater alignment in pedagogical approaches and a 

shared understanding of what constitutes a higher quality of learning and teaching at Inverkeithing High School. 

The targeted professional learning programme, informed by robust self-evaluation, has enhanced staff capacity 
and pedagogical consistency. The School Improvement Sessions (SIS), underpinned by contributions from senior 
leaders, LTAG, and Fife Council’s Pedagogy Team, provided a rich blend of theory and practice. 
 
Almost all staff on (94%) reported increased confidence in applying key pedagogical strategies such as effective 
questioning, plenaries and learning intentions/success criteria following the various sessions. Most teachers now 



have a clearer structure to their lessons, as noted within the learning partnership visit. IHS staff noted, within the 
learning visit feedback, that consistent structure/routines within their own classrooms was one of their top three 
strengths.  

The emphasis on core pedagogical practices—such as learning intentions, success criteria, questioning, plenaries, 

and feedback—has led to more purposeful and structured learning experiences for pupils. Evidence from pupil 

voice data highlights the positive impact of these developments. In October, surveys from BGE classes revealed 

that 78.8% of lessons included clear learning intentions and success criteria, supporting pupils in understanding 

what was expected of them. By May, this figure had risen slightly to 80.4%, indicating continued progress. Focus 

group discussions further reinforced this trend, with pupils reporting a stronger presence and clearer 

understanding of these elements. Notably, during the May focus groups and Term 4 learning visits, 78.8% of pupils 

were able to confidently articulate the purpose of learning intentions and success criteria—an improvement 

compared to those involved in similar discussions in October. 

Following school improvement sessions led by both the Depute Headteachers and the Fife Pedagogy Team, almost 
all staff (95.9%) reported an increase in their understanding of effective feedback and questioning strategies. In 
the Senior Phase, pupil surveys indicated that in the majority of subject areas (63.8%), feedback and next steps 
were being consistently delivered during lessons. After the session focused on questioning, faculties committed to 
embedding effective questioning techniques into their lesson planning. As part of this initiative, all staff pledged to 
trial at least three new questioning strategies over the remainder of the term and share their experiences during 
departmental meetings. The most commonly adopted techniques included allowing wait time, using the basketball 
questioning method, and implementing a 'no hands up' approach. 

Plenaries were a key focus for one of the School Improvement Strategies (SIS) during the year. In October, 67.7% 
of BGE pupils reported that their lessons regularly included a discussion or task at the end to reflect on their 
learning. By May, this figure had risen slightly to 69.04%. Within the Languages faculty, observations during the 
learning partnership confirmed that plenaries were present in most lessons, with opportunities identified to 
enhance their effectiveness through differentiation. Term 4 focus group feedback further supported this, with 
several pupils noting that when plenaries were used alongside success criteria, they helped clarify what they were 
expected to learn and whether they had achieved it by the end of the lesson. 

A refreshed Learning Visit process is established to provide robust self-evaluation evidence around the quality of L, T & 
A. 
 
The refreshed learning visit process, involving 100% of teaching staff, has strengthened self-evaluation and 
professional learning across the school.  
 
Almost all teachers (91%) completed their LV2 feedback with strengths and improvement areas in term 1. Most 
teachers (78%) completed their LV2 feedback in term 2 and most (89%) completed the LV2 feedback in term 4. 
The feedback was agreed by the class teacher and lesson observer after discussing the lesson together. This 
feedback was then collated to identify common themes that became the focus of two School Improvement 
Sessions (SIS on 12 March and 30 April 2025).  
 
Post-visit feedback indicated that staff found the process valuable for identifying development needs and sharing 
effective practice. This has fostered a culture of collaboration, with an increased cross-departmental pedagogical 
consistency which is regularly discussed and shared both at departmental level through DM agenda and at Middle 
leader level through our Extended Leadership Team meetings. 
 

Next Steps: 

• Embed and launch our school learning standard, and work towards a consistency of expectations for high 

quality learning, teaching and assessment 

• Continue to improve learning, teaching and assessment through a professional learning programme to 

support key aspects of the learning standard – effective questioning differentiation and pupil led learning 

• Develop our approaches to assessment and moderation 

• Embed pupil voice within self-evaluation   



 
 

 
Summary of Progress and Impact from last session’s Improvement Plan and Next Steps 

  
School Improvement Priority 3: Attainment - Raising attainment of young people through developing our 
processes and interventions. 

 
Progress: 
Our rigorous monitoring and tracking systems promote equity of success and achievement for all young people. 

An evaluation of Didbook, (Monitoring, Tracking and Reporting System) took place with all members of the 
Extended Leadership Team (ELT) after it was agreed that the structure of the system was not fit for purpose and 
needed to be reviewed and redesigned.  This also reflected feedback from parents/carers via parentwise.  
Members of ELT were involved in a consultation related to the improvements required.  Didbook was then 
redesigned for the start of the academic year.  This included ELT having access to Progress Insights to support their 
attainment data analysis (which they have not had previously) and allow a focus on analysis of quality of passes 
within the Senior Phase. Professional Learning was delivered to all staff at a whole school meeting, additional 
drop-in support sessions were offered and an ELT meeting was dedicated to delivering training to PTCs/PTs in 
making use of Progress Insights to enhance data analysis.   
 
Two School Improvement Sessions were delivered to all staff (18/09/24 and 21/01/25) to develop staff 
understanding of strategies to support effective interventions and continuous improvement for pupils.  The whole 
school attainment data was shared and discussed at each of these sessions, with faculties creating action points to 
improve effective interventions and outcomes for all young people.  ELT meetings have included attainment, 
achievement and effective interventions dialogue to allow sharing good practice and agreed actions were 
identified by PTCs to take back to their departments to embed across faculties. 
 
A study skills session was offered to S4-6 parents.  The delivery focused on active study techniques and included a 

range of examples to develop their study skills.  Parents and pupils also took part in a ‘managing exam pressures’ 

session using mindfulness techniques.   

A new SQA Presentation Dialogue process was launched and implemented to ensure processes and procedures 
were in place related to an aspirational SQA presentation across the school.  The improved tracking and 
monitoring, along with the SQA Presentation Dialogue also supported the analysis and rigour of projected 
attainment outcomes for all young people.   
 
To provide young people with additional support, the following opportunities were offered to all S4-6 young 
people; Study Support, Easter Study Support and Masterclasses (intensive support prior to SQA exams).  These 
have not been offered to young people for several years.  
 
After each tracking check, universal and KPI target group attainment data was extracted, analysed and shared with 
all staff to which allowed them to inform learning, teaching and assessment.  This data was discussed at length at 
ELT and Faculty meetings.   
 
After each senior phase tracking check, the introduction of Tracking Intervention Dialogue (TID) meetings were 
implemented. This allowed focused dialogue to take place between QI 3.2 DHT and PTC 4 times across the 
academic year to ensure a consistent approach towards raising attainment strategies. 
 
 
 
 
 



Almost all pupils have access to a learning pathway that provides motivating experiences, meets their needs and 

enables them to achieve success. 

The Curriculum Pathway processes and procedures were reviewed and updated.  Discussions and consultation took 

place at ELT which resulted in updated Curriculum Pathway offerings.  New Curriculum Pathway documentation was 

created, including updated and improved Curriculum Pathway Sheets.  To ensure our subject offering supported 

pupil satisfaction, a draft run took place with S2, S4 and S5.  This allowed for a refined analysis of subjects being 

offered.  Members of the Pupil Support Team were provided with key documentation to support their Curriculum 

Pathway Interviews. All documentation was shared with Pupils, Parents and Carers via year group assemblies and 

school website, which also included a detailed timeline.  Due to the importance of getting it right in S2, we offered 

the opportunity for S2 Parents to attend a Curriculum Pathway Dialogue meeting with their child’s Guidance Teacher 

and a colleague from Skills Development Scotland.  Skills Development Scotland also attended every PSE class prior 

to young people making their subject choices.  Due to this rigorous process, a timetable was constructed and went 

live on Tuesday 6 May 2025.   

A targeted group of young people in the Senior Phase were given the opportunity to achieve additional 

qualifications through additionality across a range of subjects to maximise their achievement & attainment.  

 
Almost all young people achieve a minimum of 5 qualifications by the end of S4, including literacy and numeracy.   

After reviewing tracking data in September 2024, we implemented an S4 Achievement and Ambition Pathway 
Programme for 41 young people who were at risk of not gaining 5 qualifications due to non/poor attendance.  This 
was split into two strands where an in and out of school provision was implemented.  Meetings took place 
between staff who would deliver the subject content and PTCs to ensure a joined-up approach to allow our young 
people to achieve full success.   
 
To ensure all internal assessments are valid, reliable, equitable and fair, ensuring all pupils’ work is being judged 

to the appropriate national standard 

To ensure that all internal assessments are valid, reliable, equitable, and aligned with national standards, the 

school has taken a strategic and collaborative approach to refining assessment processes. Following the December 

prelim diet a review group—comprising members of the Senior Leadership Team (SLT), Principal Teachers of 

Curriculum (PTCs), Support for Learning staff, administrative colleagues, and the Chief Invigilator—undertook a 

comprehensive evaluation of SQA internal procedures. 

This review focused on enhancing the integrity and fairness of assessment practices, ensuring that all candidates 

are provided with optimal conditions to demonstrate their attainment. As a result, a clearly defined and agreed 

SQA timeline was established in partnership with SLT, the admin team, and the Extended Leadership Team (ELT), 

supporting timely and efficient management of key assessment milestones. 

Improvements were also made to candidate registration processes, ensuring accuracy and transparency. In 

addition, candidates requiring Additional Arrangements were relocated to a dedicated and supportive 

environment for the duration of the exam diet, further reinforcing the school’s commitment to equity and 

inclusion. 

These developments reflect a proactive and quality-assured approach to assessment, with a clear focus on 

ensuring that all learners are assessed fairly and consistently in line with national expectations. 

 

Impact: 
Staff described the Didbook structure during 2023-24 as “too big and complicated”, “time consuming”, “very 
confusing and added little value” and “complex, confusing and complicated”.  Parents also commented on the 
Didbook structure during 2023-24 and the following feedback was provided; one parent commented “Didbook 
provides practically no information on my child's progress, only showing a coloured dot to indicate how they are 



performing”.  Another parent commented “The use of Didbook is not informative and I would encourage another 
solution is looked at”.  A third parent commented “Didbook is appalling and not fit for purpose”.  After Didbook 
was redesigned, based on this feedback, the following comments have been received related to the improvements 
implemented “Clear, concise and I can understand how it feeds into our KPI data”, “the structure is very clear and 
user friendly for all parties involved”,  “much clearer for Staff, Pupils and Parents”, “excellent - simple for staff to 

track and monitor”, “simple for parents to understand and I believe it will be more effective to track and monitor 

how my pupils are performing across the subjects they are studying, helping identify who is underperforming in 
my subject area.  This will then support appropriate interventions”.  71/73 (97%, almost all) stated they found the 
new structure of Didbook accessible and easier to use.  A short life working group with parents from Parent 
Partnership Group met to discuss the changes.  It was stated that this was a huge improvement and more 
informative for parents to support their children.   
 
A study skills session was offered to S4-6 parents focusing on active study techniques.  Feedback from 

parents/carers and young people said they all (100%) found the session useful with almost all parents/carers 

commenting that they previously didn't know how to help their child to study. 

During the first School Improvement Session delivered on raising attainment, 30/73 staff members (41%, less than 
half) stated that they knew where to locate attainment information during 2023-2024.  This increased to 63/73 
(86%, the majority) in 2025 who stated they knew where to locate the attainment information.  71/73 (97%, 
almost all) stated that they had an improved understanding of effective interventions that can lead to improved 
outcomes for young people.  65/73 (89%, the majority) stated that they have an improved understanding of their 
role when implementing effective interventions to improve outcomes for young people.  
During the second School Improvement Session delivered on raising attainment, 41/43 staff members (95.3%, 
almost all) stated that they have a good understanding of different interventions that they can employ that lead to 
improved outcomes for young people.  43/43 staff members (100%, all) stated that they had an opportunity to 
discuss barriers to learning with their colleagues and share ways that they can personally provide supports to 
remove these barriers. 
 
In evaluation of attainment processes in 2023-24, staff commented that there were no process or procedures in 
place.  All members of ELT (100%) stated that the new SQA Presentation Dialogue Process was clear and 
structured, and that this was an improvement in last year’s process.  One teacher commented “This felt timely in 
two respects. Firstly, in terms of when it came within the year and secondly, how it was followed up. The process 
was also clear with regards to what was expected of me as PTC but also in terms of how I managed and supported 
this with the faculty for class teachers”.  Another PTC commented “decisions were made quickly and there was a 
clear overview for each young person across all of their subjects. This helped us to see how we could best support 
each individual young person”. 
 
The majority (9/10, 90%) Extended Leadership Team meetings included attainment, achievements and/or 
effective interventions dialogue, tasks and agreed actions for PTCs to take back to their faculties.  The majority of 
ELT (85.7%) stated that they found the Didbook Insights useful and used these to support their attainment 
analysis.  The member of staff who said they didn’t find them useful stated that they didn’t use them for their 
analysis.  
 
All members of ELT (100%) stated that they found the new Tracking Intervention Dialogue Meetings helpful and 
that these improved their attainment analysis and monitoring and tracking skills.  One PTC stated “these meetings 
were really good. It was good to be able to chat through learners”. Another PTC commented “it was useful to have 
a discussion with someone else, and it was good to consider the progress journey of each young person, had not 
considered this in detail before”. This has resulted in improved monitoring and tracking in faculty areas.   One PT 
shared “faculty spreadsheets much clearer, regular inputting of interventions and a focus on those who were in 
key identified groups”.  A PTC stated “staff accountability, consistency and timing have improved and therefore 
earlier interventions have been applied more meaningfully for our pupils”. 
 
Study Support, Easter Study Support and Masterclasses (intensive support prior to SQA exams) were offered to all 
S4-6 pupils.  These have not been offered to young people for several years. During Easter Study Support, 436 S4-6 
young people attended sessions throughout the two-week programme.  Every subject area was offered, including 
16 morning sessions, 5 afternoon sessions and 16 all day sessions.  These are 100% improvement from the 
previous year.  



 
The Curriculum Pathway processes and procedures were reviewed, updated and implemented.  All Pupil Support 
staff (100%) said that they found the Curriculum Pathway 24-25 process and procedures improved from session 
23-24.  All Pupil Support staff (100%) said they found the documentation provided related to Curriculum Pathway 
24-25 clear and helpful.  One member of the Pupil Support team said “Much clearer and have really appreciated 
the support to make this a seamless process as well as the opportunity to consult and get it right for pupils”.  
Another comment was “Clear, precise procedure communicated strongly all round”.  A third member of the Pupil 
Support Team stated “1:1 interviews improved the process. Parents/carers and young people were fully aware of 
the process”.  A Curriculum Information Session was offered to all parents of S2, S4 and S5 pupils.  All parents who 
attended the event (100%) stated: 

1) they had a better understanding of the Curriculum Pathway timeline 
2) attending the Curriculum Information Evening allowed them to support their child to make appropriate 

subject choices. 
3) I am aware of the processes in place to support my child make informed decisions related to their 

Curriculum Pathway 
4) Being able to engage in dialogue with PTCs and subject teachers will allow me to support my child to make 

informed decisions related to their Curriculum Pathway 
Almost all parents (94%) stated that they had a better understanding of the Curriculum Pathway process.   
One parent commented “great evening to inform us on the next steps and helped us have a good conversation on 
subject decisions”.  Another parent stated “With thanks to all the staff and pupils for the additional hours they 
worked to provide this presentation. It was very engaging and informative, and provided reassurance to both 
parent and pupil with regards to the internal and external support available”. 
 
To maximise their achievement & attainment for young people, the following additional qualifications have been 
achieved: 

• All (100%) S5/6 pupils being presented for Higher Psychology (34 pupils) have also achieved Level 6 

National Progression Award Psychology. This is a 100% increase from the last session as there was 

previously no dual presentation. 

• The majority (63%) S5/6 pupils being presented for National 5 Psychology (15 pupils) have also achieved 

Level 5 National Progression Award Psychology. This is a 100% increase from the last session as there was 

previously no dual presentation. 

• As an alternative to withdrawal, 9 S5/6 young people (less than half, 37%) changed to Level 5 National 

Progression Award Psychology.  This is 100% improved outcomes from last session as there was previously 

no alternative and pupils were withdrawn. 

• All (100%) S4 pupils (24) being presented for Level 5 Mental Health and Wellbeing achieved the Level 5 

MHWB Award.   Almost all (23 pupils, 96%) also achieved the Level 5 Wellbeing Award, and the majority 

(15 pupils, 63%) achieved a third qualification; Level 4 Personal Development Award, providing the 

opportunity for pupils to achieve 3 awards in one course. 

• 189 S4 pupils achieved Level 4 Religion, Values and Beliefs Award. This is an increase from 84 pupils last 

session.   

• 12 pupils achieved National Progression Award in Business with IT (Level 5) and 13 pupils achieved 

National Progression Award in Business with IT (Level 6).  This is a 100% increase from the last session as 

there was previously no dual presentation. 

• 24 S5/6 pupils achieved Personal Finance (Level 5).  This is 100% improved outcomes from last session as 

there was previously no alternative and pupils were withdrawn. 

• 24 S4 pupils achieved National 4 Media.  This is a 100% increase from the last session as there was 

previously no dual presentation. 

• 11 S5/6 pupils achieved both Higher Music and Level 6 National Progression Award in Music Performing.  

This is a 100% increase from the last session as there was previously no dual presentation. 

Due to rigorous tracking processes, it was identified that 41 young people in S4 who had low or no attendance 

were at significant risk of achieving less than 5 qualifications, if any.  An Achievement and Ambition Pathway (AAP) 



group was set up in November 2024 to allow a targeted approach, with learning and teaching being delivered both 

in school and in areas of the local community.  The majority (85.4%) of these pupils have achieved a minimum of 5 

qualifications.  3 pupils (7%, a few) achieved 8 qualifications, 5 pupils (12%, a few) achieved 7 or more 

qualifications, 13 pupils (32%, less than half) achieved 6 or more qualifications and 35 (85.4%, the majority) 

achieved 5 or more qualifications.  One pupil commented "I was not coming into school and now I am everyday".  

Another pupil commented "I like the small group; I don't like going to my big classes".  One pupil’s attendance 

improved from 7.14% to 55.79% since AAP started with some months having 100% attendance.  Another pupil’s 

attendance improved from 16.67% to 62.50%.   

To ensure all internal assessments are valid, reliable, equitable and fair ensuring all pupils’ work is being judged 

to the appropriate national standard 

The school’s rigorous review and refinement of internal assessment procedures have significantly strengthened 

the validity, reliability, and equity of assessment practices. As a result of the collaborative approach involving SLT, 

PTCs, Support for Learning, administrative staff, and the Chief Invigilator, pupils are now better supported to 

demonstrate their attainment under conditions that reflect national standards. 

The creation of a clear and coordinated SQA timeline has improved operational efficiency and ensured that all key 

deadlines are met consistently. This has reduced administrative pressure and enhanced staff confidence in 

managing assessment processes.  

Relocating Additional Arrangement candidates to a dedicated space has had a positive impact on pupil wellbeing 

and performance, with early data suggesting improved outcomes for this cohort. One pupil shared: 

“This has been the calmest experience doing my exams. I had the same room, with no background noise and the 

same invigilator all of time which really helped.” 

Partners have also recognised the benefits of the revised procedures, quote from the chief invigilator - “the 

experience was smooth and well organized, the invigilators are keen to return next year.” Almost all (99.2%) of the 

SQA deadlines were met due to our clearly communicated overview. These enhancements have contributed to a 

more inclusive and quality-assured assessment environment, reinforcing the school’s commitment to fairness, 

transparency, and high standards.  

Next Steps: 
 

• Introduce Tracking Intervention Dialogue meetings for BGE  

• Continue to develop and embed our policies for moderation, verification and aspirational presentation 

• Continue to develop our Senior Phase Curriculum to deliver progressive pathways, additionality and 

bundling qualifications 

 
 
 
 
 
 
 
 
 
 
 
 



 
Improving Outcomes 

  
Attainment 
 

S3 CfE Declarations 

 Stage Listening and 
Talking 

Reading Writing Numeracy 

S3 (Level 3) 74.9 74.6 72.5 95.5 

S3 (Level 4) 50.9 50.5 49.8 67 

 

S4 Literacy & Numeracy 

Level/ Measure Literacy Numeracy 

Level 3 96.24% 99.06% 

Level 4 92.79% 93.10% 

Level 5 73.98% 58.62% 

 
Leaver Destination trends 
 

   

• We have created a Positive Destinations calendar with clear timelines, actions and deadlines to ensure all 
pupils move into positive and sustainable destinations when leaving school.  This is shared with all members 
of the pupil support team and Skills Development Scotland colleagues.  

• A rigorous and structured approach has been implemented at our ‘In School’ Opportunities for All meeting. 

• Almost all leavers (97.7%) moved into a positive destination (2023-24). We are 2.08% above the Fife Average 
and 1.99% above the National Average. This is the highest outcome in the 5-year trend.   

• We have worked rigorously with our partners to ensure almost all (97%) sustain their destination at School 
Leaver Follow Up. This is an increase of 6.5% from 22/23.  

 

Achievements 
 

Curriculum areas and subjects 

• 11x S5/6 pupils achieved an NPA additionality in Music Performing at SCQF Level 6. 

• 36 S5/6 pupils have gained the REHIS Food/Hygiene award as part of their Barista and Bake course award. 

• 24 (100%) pupils achieved the Level 5 MHWB Award, 23 (96%) also achieved the Level 5 Wellbeing Award 

while 15 (63%) achieved a third qualification; the Level 4 Personal Development Award. 

• S3 pupils participated in a competition to design featured artwork panels inspired by the town of 
Inverkeithing. 10 outstanding pieces of artwork have been selected to be created into a permanent 3D 
installation in the Spencerfield Taylor Wimpey housing development.  

• 189 S4 young people achieved the full Level 4 Religion, Values and Beliefs Award.  

• 8 pupils participated in the Enterprising Maths Challenge. 
 

Interdisciplinary Learning 

• 8x pupils have participated in the RUTs programme (Rural and Urban Training Scheme). 

• 2x S3 pupils participated in the Procurator Fiscals Public Speaking competition. 



• 15 x S4 pupils are currently involved with a bespoke DYW Construction Programme in partnership with 
BAM Construction. 

 
Opportunities for personal achievement 

• 1x S3 pupil successfully gained a place on the University of Strathclyde outreach programme, Engineering 
the Future for Girls, which ran from 19 – 22 May 2025. 

• 8x senior pupils made it to the final trials of the U18’s FSFA squad with x4 pupils successfully being 
selected. 

• 1x pupil was successfully selected to participate in the U15’s FSFA squad 

• 1x S4 female pupil competed in the Schools International Athletics Board under 16’s Pentathlon event. The 
young person successfully placed 3rd and gained a bronze medal.  

• The U18’s boys football team successfully reached the semi-finals of the Scottish Schools FA Shield and the 
Fife Schools Senior League final playoff. They finished the season by winning the Fife Schools Cup.  

• 1x senior boy is currently ranked 3rd in the Scottish Cyclocross Series. 

• 1x S5 female came runner-up in the Regional and Scottish finals of the Rotary Young Musician 
competition.  

• 1x S2 female was given the ‘Top Girl’ award at the East of Scotland Championships after successfully 
winning 7 gold, 1 silver and 5 bronze medals at the swimming event. 

• 24x pupils represented IHS at the Fife Schools Athletics Track and Field Championships and won 8 gold and 
9 silver medals as a team. 

• 3x pupils took part in the Scottish Schools Sailing Championship ‘Brown Cup’ finishing in 3rd place out of 23 
schools. 

• Duke of Edinburgh continues to be a strength within the school, as our completion rate is consistently 
60%, which is just above the national average 50%. The impact of the involvement in these activities can 
be seen through the young people and their increase in confidence and team working skills. Despite the 
change in delivery model this session, from a dedicated masterclass to a voluntary lunchtime club, we 
have still seen remarkable success. 4 Gold Awards, 6 Silver Awards, 14 Bronze Awards have been 
completed so far. There is a further 27 Bronze and 21 Silver candidates in the process of finalising their 
awards over the next few months. 

 
Ethos and life of the school 

• 151 x S1 pupils gained the Bronze Crest award in science. 

• Pupils gaining the Leadership Award as S2-6 Sports Ambassadors. 

Year group Females Males Total 

S2 11 0 11 

S3 9 2 11 

S4 19 5 24 

S5 14 7 21 

S6 3 6 9 

 

• Sports Ambassador numbers continue to grow and are currently sitting at: x20 S6, x11 S5s, x18 S4s, x26 
S3s, x8 S2s, x10 S1s. Feedback from a recent volunteer event with the Dalgety Bay sailing club ‘They were 
an immense help, and the feedback has been universally positive...they are a credit to the school and the 
Active Schools Leadership Programme’ 

• 4x S4 SLP pupils successfully gained ‘The Ascent’ Saltire Award for 50+ hours of volunteering at Rosyth 
Community Garden and Linked Living Social Café. 

• 6x S5/6 pupils represented IHS at the Fife Youth Orchestra Concert. 

• 12x S6 pupils formed a Young Enterprise company called ‘Words and Wonders’. They compiled, designed, 
published and marketed a book of folk lore written by Inverkeithing High School and Ruarwe Primary 
School pupils.  

• YPI – Entire cohort of S3 involved in the delivery of the Youth Philanthropy Initiative through RMPS. 
Supporting local charities for the past 6 years. Last year our winning group was invited to present at the 
National conference as we are described as ‘sector leading’ in the delivery of the programme. This year 
saw the eight final groups awarded a donation to their charity from our Rotary club for their outstanding 
achievements. 

https://www.strath.ac.uk/engineering/outreach/engineeringthefutureforgirls/
https://www.strath.ac.uk/engineering/outreach/engineeringthefutureforgirls/


 
 
 
 
 
 
 
 
 
 
 
 



 


